THE IMPROVEMENT OF EARLY READING SKILL USING THE SAS METHOD
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Abstract—This research aims to improve the early reading skill by using the SAS method. This type of research was classroom action research with the form of a teacher as a researcher conducted in two cycles. The research design used Kemmis and Mc. Taggart model. The research subject was the first-grade student which amounts to 15 students. The research object is early reading skill. Data collection instrument using observation sheet and documentation. The data analysis technique used qualitative descriptive and quantitative analysis. The success of the indicator in this research was the class average score in early reading skills reaches 75. The result of this research shows that use of the SAS method with individual guidance, picture, and pieces of word improves early reading skill. Early reading skill in pre-action amounts to 63.59, in the first cycle, increased to 68.24, and in the second cycle increased to 88.48.
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I.  Introduction (Heading 1)

Reading skills are one of the most important skills for students to master. In the current 4.0 industrial revolution era, humans are accused of fasting in understanding information (literacy). Literacy is related to knowledge, and proficiency to read, write, search, explore, process and understand the information in purpose to analyze, respond and use written texts to achieve goals, develop understanding skill and self-potential, and the last it can participate in social environments[1]. Based on that statement trigger improving the reading skill from an early age is important. The student who was improving their reading skill from an early age has better reading skills when they are teenagers or adults.
Reading behavior needs to be applied to individuals from an early age, because, it is supported with the information can be obtained easily through reading, both newspapers, magazines, books, and others. The application of reading activities starts at the elementary school level in the early grades. That statement is an important reason why the reading culture need to be applied early. Same as the curriculum implemented in Indonesia, namely learning to read can only be implemented when the student is at the elementary school level.

In the lower class, literacy skills especially reading skills are emphasized in the mechanism of changing written symbols into sounds or pronouncing the text. Whereas in the higher class, it emphasize on further reading activities, such as reading silently, reading fast, reading various languages, and reading beautifully [2]. Therefore, the type of reading skills in low class is reading at the initial level.

Reading and writing activities are unique and complicated activities, so that a person cannot do that without learning the method to do those activities, especially elementary school-grade student who still recognizes the letters or words [3]. The initial level of reading and writing activities should cover the learning process by visualizing and pronouncing the letters correctly. To maximize the learning process, students can be asked to imitate some of the letters gathered with body movements. Then, for the next activity, students are led to be able to pour ideas, ideas, or feelings into written symbols [4].

In the initial level in reading skills, students have begun to focus their attention into one or two aspects of a word. Students also start to learn vocabulary, and at the same time, students learn to read and write the vocabulary. The activities in reading at the initial level can use the spelling method, sound method, syllable method, word method, global method, and SAS (Structural Analytic Synthetic) method.
There were several problems experienced by students based on the interviews and observations result which conducted with the homeroom teacher and first-grade students of Kaligintung State Elementary School, Temon District, Kulon Progo Regency, Yogyakarta Province on March 29, 2019, and April 1, 2019. Most of their problems are related to reading skills.

The problem is that errors in writing and reading at the initial level are low. The writing errors that commonly made by students is the in-existence of one until two letters when writing words. When dictation session, students write with a flipped letters arrangement. Some students cannot write words. When interviewed with students, some students claimed they could not write. The researcher found that this writing error is also related to reading skills.

Low reading skills have seen when learning process and the teacher asks some pointed students to read the text on the board, but they need a long time to read, and they still need the teacher's help. When the teacher asks students to read together, only a few students can read aloud the text on the board. This founding reinforced when interviews are conducted with students. The students are asked to read individually, some students can read, some other students take a long time to be able to read a word, and some of the students still spell in reading a word.
Based on these problems, the researcher focused on solving the problem of low-level early reading skills in students. These problems were chosen so that this research could overcome the problem by improving the initial level reading skills at Kaligintung State Elementary School, which was low. The low level of reading skills at the initial of first grade of Kaligintung State Elementary School is proven by the reading test conducted by the researcher. Following the test results of the initial level reading skills test in first-grade Kaligintung Public Elementary School.

When reading tests were conducted, it was known that the average initial level reading skills of 13 first grade students of Kaligintung State Elementary School were 63.59% and it categorized in a moderate category in the initial level reading skills. However, when it viewed individually, there are four good category students, four moderate category students and seven low category students. A large number of students who have low skill in their initial level reading skills drive the researcher to improve the student initial reading skill. In enhancing the initial level of reading skills, specific methods can be used. The methods for teaching initial level reading skills are the spelling method, pronouncing method, syllable method, word method, global method, and SAS (Structural Analytic Synthetic) method[5]. The SAS (Structural Analytic Synthetic) method is considered as an appropriate method for improving the initial level of reading skills.

The SAS (Structural Analytic Synthetic) method is seen to be applied as a solution to the low initial level of reading skills problem. Then, the SAS method is a method that describes all the parts, starting by understanding sentences which are composing several words and explaining the constituent letters. This method is categorized as a suitable method to be applied to low-grade students reading skill. The teacher can apply the SAS method by initiating learning using a story that is accompanied by a picture, then the teacher breaks down sentences into a word, words into syllables, finally syllables become letters[6]. The reading and writing learning method using the SAS method is considered more meaningful for student [7].
II. METHODOLOGY
A. Selecting a Template (Heading 2)

This research used Classroom Action Research (CAR) that used Kemmis and McTaggart models. Then, the purpose of this study was to improve the reading skills of the initial level in the first-grade students at Kaligintung State Elementary School using SAS (Structured Analytic Synthetic). The data collection techniques in this study used tests, observations, and documentation. The instruments used in this study were in the form of preliminary reading skills tests, observation sheets for teacher and student activities, and learning documentation using SAS methods. The data analysis uses descriptive qualitative and quantitative analysis. Qualitative descriptive analysis was used to analyze data in the form of sentences, namely data that are observations result from activities of the teacher and student. The quantitative descriptive analysis was used to analyze the data in the form of numbers such as the results of the initial reading skills test. 
III. FINDING AND RESULT
A. FINDING
Based on the reading test results for pre-action, it is known that the first grade students of Kaligintung State Elementary School are low in orthographic knowledge, phonemic awareness and vocabulary. Based on the reading test results, it is obtained data that students who experienced low initial reading. After conducting the second reading the test, in purpose to ensure students' reading skills, the following results were obtained
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Figure 1. The Histogram of Average Number Percentage of Beginning Action Skills

Based on Figure 1, the average percentage of reading skills at the beginning of the first-grade students at Kaligintung State Elementary School is 63.59. This score is the average score of one class consist of fifteen students. If graphs deliver it, the score of each student can be seen as follows.

Cycle 1

In this cycle, some students cannot read fluently. When the initial reading skills test was conducted. The students who were less precise in reading compound syllables, still spelling out per syllable, he/she didn’t spoken the words and some students giving up on reading.

In the initial activity, the teacher gave a good apperception and conveyed the learning objectives to students. The teacher has delivered what actions will be carried out. The teacher has used the media such as letter drawing and word cuts well. However, there is material that has not been delivered entirely, such as the teacher still just stood in front of the class and went around a few times. The teacher meets the difficulty in listening to the individual students' initial reading skills test activities, and it takes a long time.

At the beginning of learning the initial reading skills using the SAS method, students are still experiencing difficulties. These difficulties are: (1) there are still many students who spell per syllable, (2) the errors in reading words that start with vowels in the words "Ikan", "Udang" and "Obor", (3) The errors in reading words that begin with consonantal letters in the words "nama" and "bahasa", (4) errors in reading words contained in diphthong letters in the words "pandai", "melambai", "boikot", "Melukai", "Khusus", "akhir", "Mengolok" , "syarat" and "senang", (5) some students cannot read the two phoneme words namely "ab", "am", and "el", (6) there are errors in reading words with 3 or 4 phonemes separated in vowels in words "i-on", "di-am". "Li-ar", "ru-am", "bu-ih", "bi-as", (7) errors in reading words containing 3 or 4 phonemes divided per phoneme in the words "b-e-l-i", " p-o-t "," r-o-k ", (8) errors in reading vocabulary in the words" terbenam "," sepi ", and" bulan ", (9) There were some students who could not hear their voices when reading. The learning of initial reading skills using SAS method in the first cycle research can improve the initial reading skills of the first-grade students of Kaligintung State Elementary School. The result can be seen from the results of the following cycle I action table.
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Figure 2. Histogram of Average Score percentage ​​of Initial Cycle Reading Skills I
Figure 2 shows an increase in students' initial reading skills. When compared with the results of the pre-action, in the first cycle there was an increase of 4.65 where the results of the initial reading skills test at the pre-action was 63.59 and after the action in the first cycle, it became 68.24. When drawn in graphical form, the score of each student can be seen as follows.

Cycle II

In cycle II, the Initial reading skills learning using the SAS method is assisted using self-made drawings and word cuts to trigger students enthusiastically. That statement proved when the teacher (researcher) shows the picture to be observed, they are enthusiastic about mentioning the picture, and when asked to read the words and sentences they are trying to read. In this second cycle, the teacher also gives individual explanations to students who have difficulty in initial reading and teach him the difficult part for students.
In this cycle, students no longer walk in class. Students who did not read it correctly during the first cycle and who did not hear their voice when the reading improve to read well and their voices were quite audible. When the initial reading skills test is conducted, there are still students who miss in reading syllables, still spelling per syllable, but overall students have experienced the improvement in initial reading skills to be better.

In the initial activity, the teacher gave a good apperception and conveyed the learning objectives to students. The teacher has conveyed what activities will be carried out. The teacher used the media of drawing and word cuts well. The material has been delivered well. The teacher has been able to reach all students, coupled with the guidance per individual so students who have difficulty in initial reading skills can quickly solve their challenges. The individual students' initial reading skills test activity still requires a long time.
Overall, the learning of initial reading skills using the SAS method can improve initial reading skills in first-grade students of Kaligintung public elementary school. The result can be seen in the following image.
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Figure 3. Histogram Percentage of Average Scores for Initial Cycle Reading Skills II

Based on Figure 3 the results of the initial reading skills obtained from 15 students and when it is compared between the first cycle and the second cycle. There was an increase of 20.24, where the results of the initial reading skills test during the first cycle was 68.24, and after the action in the second cycle became 88.48.

B. RESULT
The implementation of early reading skills research at Kaligintung State Elementary School is still low, especially in the first-grade student. It was proved by the score of Synthetic Analytical Structural (SAS) method. This research is focused on three components, namely orthographic processes, phonemic awareness, and vocabulary knowledge. More detailed about the first grade student in Kaligintung State Elementary School, it can be concluded that they have difficulty in reading words that begin with vowels, words starting with consonants, words with diphthong letters, words with consonantal letters, 2 phonemes, words containing 3 or 4 phonemes which are separated into two parts at the beginning of the vowels and which are divided per phoneme, and read vocabulary.

The results of the study in the first cycle showed that the initial reading skills of the first-grade students of Kaligintung State Elementary School had improved. The average score of initial reading skills in the cycle I in the first grade of Kaligintung State Elementary School was 68.24 and increased by 4.65. The average reading skills for the initial pre-action was 63.59. The results of the first-cycle initial reading skills of 68.24 included in the moderate category, the percentage of 50%-74% is categorized as moderate category in initial reading skills [8]. This increase occurred due to the use of SAS methods that are supported by images and word cuts. The use of pictures and pieces of words can improve initial reading skills because the existence of pictures and words pieces stimulating to students. The presence of pictures, tangible objects and informal discussions can be used as stimuli to explore the language in student [5]. The use of pictures and pieces of words can enhance initial reading skills of the student by stimulating student with pictures and pieces of words.
The increasing of the first cycle as many 4.65 categorized as a low enhancement. That case is caused in the implementation of this method are facing the obstacles, namely the teacher who has not been able to explore overall students. Some students who still spell and their voices are less audible when reading. Then, the classroom atmosphere is sometimes less conducive because there are students who walk around the class, and there are simulating pictures that are lacking clear. The students still have difficulty in initial reading categorized as follows: (1) students are still spelling each syllable, (2) reading errors that begin with consonants in the words "nama" and "bahasa", (4) errors in reading words that contain diphthong letters in the words "pandai", "melambai", "boikot", "melukai", "khusus", "akhir", "mengolok", "syarat" and "senang", (5) some students cannot read the two phoneme words namely "ab", "am", and "el", (6) there is an error in reading words with 3 or 4 phonemes separated by vowels in words "i-on", "di-am". "li-ar", "ru-am", "bu-ih", "bi-as", (7) The errors in reading words containing 3 or 4 phonemes divided each phoneme in the words "b-e-l-i", "p-o-t", "r-o-k", (8) The errors in reading vocabulary on the words "terbenam", "sepi", and "bulan", (9) some of the students were less audible when reading.

Overall, in the first cycle, the learning process has improved and become better when it is compared before taking action. It impacts increasingly the initial reading skills as many as 4.65. This score (4.65) is relatively low and not very significant. Due to various constraints and results that have not been good enough, the research continues into the cycle II.

Cycle II was carried out by revising the plan in cycle I. The average results of the second cycle in initial reading skills were 88.48 and an increase of 20.24. This improvement makes the initial reading skills test results categorized as the good category. The category is categorized as a good category if the initial reading skill percentage of test results is ≥75. By the opinion of [8].
The improvements in the cycle II occur because the teacher reaches wider range of students, students who're in the beginning has inaudible voice of having begun to be heard, students who read them are spelt in the cycle I is less, the classroom atmosphere is conducive, and the teacher applies individual teaching in overcoming the difficulties of initial reading skills. The increase also occurred due to the implementation of the action using the SAS method and supported by the presence of images, words, and individual guidance. The provision of individualized guidance enhances initial reading skills because with this guidance can solve difficulties experienced personally by students. Guidance is assistance, which is given to individuals or groups of individuals in overcoming challenges [9]. In the implementation of actions using the SAS method in cycle II, each student gets individual attention, and the teacher assists it in overcoming difficulties individually and supported by conducive classroom conditions. Thus, the SAS method requires teachers to be creative, skilled, and patient[10].
In the implementation of actions using sequential SAS method steps starting from the structural stage (sentence recognition), then the analytic stage (the students are introduced to concepts of words, syllables, and letters.) and synthetic stages namely, inferring letters into syllables, syllables words become words, words become sentences. The steps of the SAS method make it easier for the student to follow the procedures and making the student read fast and help student master reading ([10]. In implementing actions using the SAS method, students can read with their abilities. The SAS method is in line with the principle of inquiry (self-discovery) [5]. Previous research has recommended that the SAS method be able to increase the active role of teachers and students [11]. Indeed, by applying the Synthetic Analytical Structural (SAS) method, it is proven that it can improve the beginning reading skills.

The Synthetic Analytical Structural (SAS) method can be said to be a method that can be used to improve the initial reading skills students of first-grade Kaligintung Temon Kulon Progo State Elementary School. The steps in implementing the SAS method are structural, analytic, and synthetic stages. This SAS method is applied in the implementation of classroom action in first action Kaligintung Temon Kulon Progo State Elementary School, and it is proven to be able to improve initial reading skills, and there is an increase of 4.65 in the first cycle compared to pre-action and an increase of 20.24 in the second cycle.
IV. CONCLUSION 

Based on classroom action research that has been carried out in the first-grade student in Kaligintung State Elementary School, it can be concluded that the Synthetic Analytical Structural (SAS) method supported by the use of pictures and words, and the existence of individual guidance is proven to improve initial reading skills. The improvement in the initial reading skills of the first-grade students can be seen from the learning process that has been enhanced by using the SAS method which is supported by individual guidance, pictures, and word pieces, and the average results of the initial reading skills test which increased from 63.59 to 88, 48. The results of this test meet the category of good initial reading skills, where the good category is ≥75.

The use of Synthetic Analytical Structural (SAS) methods in learning early reading skills can help students in reading when used this method effectively. The purpose of this method will be better if it is supported by the media to make it more interesting. In this study, the use of the SAS method is supported by pictures and pieces of words that can attract students' attention and make students enthusiastic in learning activities.
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