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Abstract—This study aims to improve social skills by using project-based learning models in social studies learning for students in class IV Kalipenten Elementary School.  Students' social skills are measured from aspects of interpersonal skills, intrapersonal skills, and task-related skills.  This type of research is Classroom Action Research (CAR).  The subjects of this study were 27 students in grade IV Kalipenten Elementary School.  This research model uses the Kemmis and Mc Taggart research models.  The stages of the cycle in this study used the steps of planning, implementing, observing, and reflecting.  Data collection techniques were carried out by using peer assessment and observation techniques.  The results of this study indicated that the project-based learning model that requires students to talk through classical and small group discussions, to  conduct analysis of problems with groups, to collect information collaboratively, and to work on projects related to the problems examined through group collaboration, can improve students' social skills.
Keywords—social skills, project-based learning models, elementary social studies learning
I. Introduction
The success of education in Indonesia is currently measured from three aspects, namely cognitive, affective and psychomotor aspects.  Students are required to comprehensively master academic, personal, social and vocational competencies as a provision to deal with  social life.  One of the content of lessons in elementary schools that can accommodate it is Social Sciences (IPS).  The purpose of social studies learning according to the Republic of Indonesia Ministry of Education Regulation Number 22 of 2006 concerning Content Standards for Basic Education Units (2006: 114) is that students have the basic ability to think logically and critically about social problems that occur in society, have a high curiosity, inquiry  , have skills in solving problems that occur in everyday life that afflicts himself or those that affect society.
Sapriya (2009: 12) states that social studies learning at the school level basically aims to prepare students as citizens who master knowledge, skills, attitudes and values ​​that can be used as the ability to  solve  personal problems or social problems as well as the ability to make decisions and to participate in various community activities in order to become good citizens.  This is contrary to the results of a preliminary study that was  conducted to students on grade IV  at  Kalipente Elementary school.  The results showed that the social skills which was shown by students were  still weak, this indicated that the social studies learning that was carried out was  not optimal yet.
Based on the analysis of the problem and previous research, the researcher chooses a learning model that includes a series of student-centered learning processes and contains a complex series of collaborative activities (groups) and assessments that include cognitive, affective, and psychomotor aspects.  The learning model is the Project Based Learning Model (PjBL).  Abidin (2014) explains that the project-based learning model is a learning model that is oriented to develop students' learning abilities and skills through a series of activities namely planning, carrying out research, and producing certain products that are framed in one container in the form of a learning project.  Capraro (2013) states that project-based learning requires collaboration, peer communication, and problem solving.  Processess implementation of complex group work  in the Project Based Learning  (PjBL) Model is expected to develop students' social skills.
The previous research which is related to project based learning is research which was conducted by Martini (2013).  The results showed that the social competence of children in group B of Kemala Bhayangkari I Kindergarten SESPIM Bandung could increase after the researcher  applied the project method in learning.  Destriati (2014) conducted a study in which the interpersonal intelligence which included three dimensions, namely social sensitivity, social understanding, and social communication in  27 children of  group B Kusuma Baciro Gondokusuman Yogyakarta consisting of 13 boys and 14 girls could increase after the researcher applied the method  project in learning.  The results showed that children's interpersonal intelligence increased after the action was done  through the project method.
II. RESEARCH METHOD
A. Research types and designs
This type of research used in this study is classroom action research or commonly known as Classroom Action Research (CAR) which focuses on improving students' social skills through the application of Project Based Learning Models (PjBL) in Social Studies learning in Elementary Class IV.
The research design used is a design which was proposed by Kemmis & Mc.Taggart (Arikunto, 2006: 132) that one cycle consists of four steps, namely planning, implementing, observing, and reflecting.  
B. Place and Time of Research
This research was conducted at Kalipenten State Elementary School which is located at Kalipenten, Kaliagung, Sentolo, Kulon Progo, Special Region of Yogyakarta in class IV semester 2 of the academic year 2017/2018.
C. Research subject

The subjects of this study were fourth grade students at Kalipenten Elementary School with 27 students, consisting of 12 male students and 15 female students.
D. The Techniques and intruments of Data Collection

To obtain the data that supports the success of this study,  the researcher used peer assessment (peer-to-peer) and observation as the techniques of data collection.The researcher also used instrument of data collection  in the form of social skills attitude scales and observation sheets.
E. The Techniques of data anàlysis

Data analysis which is  used in this study was directed to find the right learning model as an alternative for the teacher in developing students' social skills.  Data analysis in this class action research was carried out by using quantitative and qualitative analysis based on data which are obtained from the results of peer assessments through the instument of attitude scale and the results of observations.  Data analysis is represented by a reflection of the action research round.  By doing the reflection,  the researcher can help in interpreting the data of the research.
The increase in students' social skills can be seen through the presentation of statistical data on research results.  In this study the presentation of data used  bar charts.
F. Success Criteria for Actions.

Indicators of success in this study are marked by the changes in the development of students' social skills and the  changes to  the better ones.  Success will be seen if in social studies learning through the Project Based Learning (PjBL) model, the children have an indication of being willing to make dialogue with others, not discriminating against friends, expressing opinions well, showing good attitudes towards others, accepting the results of forming learning groups, accepting  the results of the division of tasks in groups, paying attention to the ethics of politeness when talking,  willing to carry out group tasks, being confident to appear in front of others, and having skills in group activities.  The success criteria in this study is if 80% of the number of children get a score with good criteria (Arikunto, 2002: 43).
Based on the suitability criteria above, then to determine the level of success of this study is by using the formula (Sudijono, 2005: 188) as follows:
P =   x 100 %
 Note :
 F = the percentage that is being sought
 N = Number of Cases
 P = Percentage Figures
III. Research results and discussion
A. The Results of the Research
The results of pre-action observations which are obtained by researchers is that when the groups were being formed,  there were some students who were  not willing to be one  group with one of the classmates, in the end there are two students who exchange groups.  When working on group assignments, in one group there was a debate about the division of tasks.  When observing the activities of doing group work, it was noted that there were six students who did not help in doing the group work.  During the learning process there was a boy who often says rudely  and often bullies his friends.  During the presentation activities, some children looked ashamed to join the presentation in front of the class.  Based on the description of the observations result, the subjects who were taken in this study are in accordance with indicators of problems in the study namely the low social skills of students.
In addition to observation, the pre-action step of the research is the provision of peer assessment sheets for affective scale of social skills to students.  The peer assessment sheet on the affective scale of social skills is filled in by all students, where each student evaluates one of his friends in his group.  The results of the calculation of peer assessment scores on the affective scale of social skills are further grouped into categories of very good, good, sufficient, less, and very poor.  The results of the social skills affective scale peer assessment can be explained as follows:
Table 1. 
Results of Peer Assessment Analysis of Affective Scale of Pre-action Social Skills.
	 Persentage Range
	Category
	The number of students
	Percentage
	Cumulative Percentage

	86% - 100% 
	Very Good
	3
	11,1%
	11,1%

	76% - 85% 
	Good
	13
	48,2%
	59,3%

	60% - 75% 
	Sufficient 
	6
	22,2%
	81,5%

	55% - 59% 
	Less
	5
	18,5%
	100%

	≤ 54% 
	very poor 
	-
	-
	


Based on the results of observations on social studies learning before being given action, students' social skills were still low.  This is indicated by some students who were not willing to be in one group with one of the classmates, in the end there are two students who exchange groups.  When working on group assignments, in one group there was a debate about the division of tasks.  When observing the activities of doing group work, it was noted that there were six students who did not help in doing the group work.  During the learning process there was a student who often says rudely and often bullies his friends.  During the presentation activities, some students looked ashamed to join the presentation in front of the class.
The results of measurements by using a peer assessment social skills attitude scale also showed that students' social skills were low because the cumulative percentage in the good category was 59.3%.  The fourth grade students' social skills were stated to be still low because the percentage of the number of students who reached the good category had not yet reached students.  Low social skills cause children often experience rejection from friends and even teachers, experience failure at school, and poor social involvement (Shepherd, 2010: 56).
Based on these findings it is necessary to conduct action research aimed at improving students' social skills.  Social skills in schools will support student interaction and collaboration with friends and teachers (Charles & Stefanou, 2010: 162).  In addition, social skills at school also support students' problem solving abilities, as well as empathize with others (Dereli, 2009: 1420).
  Action research aimed at improving students' social skills was carried out by applying a project-based learning (PjBL) model .  During the first cycle there was an increase in social skills compared to pre-action.  This increase occured because in the application of the project-based learning model, the students were  required to talk through classical and small group discussions, to conduct analysis of problems with groups, to collect information collaboratively, and to work on projects related to the issues being assessed through group collaboration.  This is in line with opinion of  Patton & Robin (Sani, 2014: 185)  which suggests that project-based learning is learning that focuses on problem solving processes starting from finding ideas, designing projects, managing projects, making projects and showing off projects as solutions to problems.  After Cycle 1, the results of the social skills affective peer assessment in Cycle 1 can be explained as follows:
Table 2. 
 Results of Peer Assessment Analysis on the Affective Scale of Social Skills Cycle 1.
	Percentage Range
	 Category
	The Number of students
	Percentage
	Cumulative Percentage

	86% - 100% 
	very good
	6
	22.22%
	22.22%

	76% - 85% 
	good 
	12
	44.44%
	66.66%

	60% - 75% 
	sufficient 
	8
	29.64%
	96.3%

	55% - 59% 
	less 
	1
	3.70%
	100%

	≤ 54% 
	very poor 
	-
	-
	


The cumulative percentage with good category in Cycle I has increased compared to the cumulative percentage of good category in pre-action.  The increase in cumulative percentage of both categories in the first cycle increased by 7.36% from the initial condition of 59.30% to 66.66%.  This increase can be illustrated in the following histogram.


[image: image1.emf]54.00%

56.00%

58.00%

60.00%

62.00%

64.00%

66.00%

68.00%

Skala Sikap

Presentase

Histogram of The Comparison of Social Skills 

Cumulative Percentage with Good and Very Good 

Criteria in Pre Action and in Cycle 1

Pra Tindakan

Siklus 1


The increase that occurred in the first cycle was not significant because the results which were achieved were not in accordance with the success criteria.  Improvement of students' social skills has not been significant due to several things.  The first finding is that the ability to make dialogue with others is still low.  An indication of the low ability of students' making dialogue can be seen from some students who are still not actively participating in group discussions.  Budiman (2006: 21) states that social skills that are considered important for children are communication skills.  Azwar (2004: 30) adds that social skills are formed from the social interactions which are experienced by individuals.
The second finding, some students were seen as discriminating among friends.  Indications of students discriminating between friends can be seen from the finding that some students still looked disappointed with the results of the deliberations on group formation and were less accepting of the results of the formation of study groups. Reitz (Asriwandari, 2013: 5) states that a person chooses groups because groups tend to provide satisfaction with the basic social needs of people who make groups.
The third finding, some students still seemed reluctant to carry out group assignments.  The background to students' reluctance to carry out group assignments was that students have low interest in sticking the mosaics.  Interest is related to cognitive, affective, and motoric aspects and it is  a source of motivation to do what is desired (Zahya, 2013: 63).  Interest can not stand alone but it is caused by other needs that are determined by certain motives and activities (Gerungan, 1988: 44).
In the second cycle of action, the teacher has carried out learning to the maximum in accordance with the improvement plan.  First, to improve social skills, the indicators of dialogue with others,  is to practice the communication skills that shape social interaction through interviews.  The teacher applies the interview method in activities looking for references about the problem.  This is in accordance with the opinion (Tunjanan, 2014: 98) which states the application of interview techniques in learning can improve learning outcomes in aspects of speaking in student learning.  Hurlock (Musfiroh, 2005: 102) states that speaking skills greatly affect children's social and personal adjustment.  So it can be concluded that the interview method in project-based learning activities can improve students' social skills.

Second, the teacher applied group formation techniques through the Make a Match method.  According to Tin (2012) make a match is a technique where students actively form groups by looking for suitable pairs.  Huda (2012: 135) added that make a match is a technique to find a partner while learning certain concepts or topics in a pleasant atmosphere.  The formation of groups through the make a match method really attracts the attention of students and students are very eager to find their own pairs of cards so that students accept the results of group formation.  This is in accordance with the opinion of Nuraini (2010: 47) which states that the advantages of make a match are the steps of learning which are delivered to students is more attracting.  Furthermore Setyawati (2013: 135) added that the learning process with Make a Match was more interesting and it appeared that most students were more enthusiastic in participating in the learning process, and student activity was most apparent when students searched for their pairing cards.
Third, the teacher gave motivation to students to make the best products and students are free to determine the products made in the project.  Motivating children to freely determine the product will increase student activity.  According to Kunandar (2010: 277) Student activity is the involvement of students in the form of attitudes, thoughts, attention, and activities in learning activities to support the success of the teaching and learning process and benefit from these activities.  A more diverse activity requires many types of skills so that students' interests and creativity are channeled.  With so many skills that are needed, students will be more motivated to carry out the task of making projects.  As stated by Ibrahim & Syaodih (1992: 19), which states that  motivation provides a big role in learning efforts. Without motivation, it is almost impossible for students to carry out learning activities.
After the Cycle 2 action is carried out, the results of the social skills affective scale peer assessment in cycle 2 can be explained as follows:
Table 3. 
Results of Peer Assessment Analysis on the Affective Scale of Social Skills in Cycle 2.
	Percentage Range
	Category
	The numbers of sudents
	Percentage
	Cumulative Percentage

	86% - 100%
	very good
	8
	29.63%
	29.63%

	76% - 85%
	good
	14
	51.85%
	81.48%

	60% - 75%
	sufficient
	5
	18.52%
	100%

	55% - 59%
	less
	-
	-
	

	≤ 54%
	very poor
	-
	-
	

	
	
	
	
	


The cumulative percentage in the good category in Cycle 2 increased, if it is compared to the cumulative percentage in the good category in Cycle 1. The increase in cumulative percentage in the good category in cycle 2 increased by 14.82% from the initial condition of 66.66%. It increased to 81.48%.  The increase in cumulative percentage of social skills categories from both Pre-action, Cycle 1, and Cycle 2 is described in the following table.
Table 4. 
	No.
	 Cycle
	cumulative (%) percentage good category

	1.
	Pre action
	59.30%

	2.
	cycle 1
	66.66%

	3.
	cycle 2
	81.48%


The increase in cumulative percentage of social skills in both good and very good categories of Pre-action, Cycle 1, and Cycle 2 can be illustrated in the following histogram
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The efforts which are made in the first and second cycles showed that students' social skills improved.  The measurement results by using a peer assessment social skills attitude scale also showed that students' social skills increased because the cumulative percentage in the good category increased to 81.48%.  The efforts to improve the social skills of students in class IV  were declared successful because the percentage of the number of students who reached the good category had reached more than 80 students.  The Project Based Learning  (PjBL) model can improve students' social skills.  This is in accordance with the opinion of Wiliams (Zsolnai & Kasik, 2014: 162), which states that the project-based learning  (PjBL) model can encourage the emergence of children's social skills.  Bahri & Zain (2006: 94) states that the advantages of project methods can broaden children's thinking process in dealing with life problems, because in projects there is a division of tasks that each child must complete for the progress of the group.  Semiawan (1992: 84) added the benefits that can be obtained from the project method is that learning activities become more interesting, because knowledge is beneficial for children to appreciate their environment, understand and solve problems that they encounter  in daily life.  The ability to cooperate, to interact and to be good at dealing with conflicts is closely related to the characteristics of people who have good social skills (Hoerr, 2007: 19).
IV. Conclusion
Based on the results of the research and discussion as described above, in this study it was concluded that the implementation of the Project Based Learning  (PjBL) Model,which requires students to talk through classical and small group discussions, to analyze problems with groups, to collect information collaboratively, and to work on  projects related to the problems examined through group collaboration, can improve the social skills of fourth grade students at Kalipenten State Elementary School.  This is proved from the observations and results of the peer assessment in attitude scale of social skills  that showed  that the cumulative percentage of good categories with initial conditions during pre-action was 59.30% increased to 81.48% at the end of cycle 2. The efforts to improve social skills of fourth grade students were declared successful because  the percentage of students that reached the good and very good categories is [image: image4.png]= 80%
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